Physical Education Theory and Methodology
Teopia Ta MeToAanKa $i3NYHOro BUXOBaHHA

ISSN 1993-7989 (print)
ISSN 1993-7997 (online)
ISSN-L 1993-7989

Original Scientific Articles. Pedagogical Models and Instructional Design

Baskin as an Inclusive Educational Laboratory
in University Sport Sciences Education

Emma Saraiello'®¢?, Federica Badii Esposito'*®“? and Gianluca Gravino'A8¢P

'Parthenope University of Naples

Authors’ Contribution: A - Study design; B - Data collection; C - Statistical analysis; D — Manuscript Preparation; E - Funds Collection

Corresponding Author: Gianluca Gravino, e-mail: gianluca.gravino@unicampania.it

Accepted for Publication: April 11, 2026
Published: May 30, 2026

DOI: 10.17309/tmfv.2026.3.10

Abstract

Background. Social inclusion is a central priority in educational and sport policies, aiming to create participatory
environments that value diversity. Baskin, an innovative inclusive sport, enables individuals with and without
disabilities to participate together through differentiated roles and adapted rules, fostering interaction and

cooperation.

Objectives. This study aimed to evaluate the educational and social impact of a Baskin laboratory implemented
within a university Sport Sciences course, with particular attention to students’ perceived inclusion, relational

dynamics, and professional development.

Materials and Methods. A mixed-methods design was adopted. Quantitative data were collected using the Perceived
Inclusion Questionnaire (PIQ), administered before (T0) and after (T1) the intervention. Qualitative data were
gathered through systematic observations, reflective journals, and semi-structured interviews. The sample included
175 university students and 13 individuals with motor disabilities. Quantitative data were analyzed using paired-
samples t-tests and Cohen’s d, while qualitative data were examined through thematic analysis.

Results. The results showed a statistically significant increase in perceived inclusion, social acceptance, and relational
support (p <.001), with a large effect size (d = 0.82). Qualitative findings highlighted changes in students” perceptions
of disability, increased empathy, the development of professional competencies, and enhanced group cohesion. The
laboratory promoted cooperative behaviors and reduced relational barriers.

Conclusions. The Baskin laboratory proved to be an effective pedagogical tool for inclusive education in Sport
Sciences. It supports the development of relational, reflective, and professional skills while fostering meaningful

inclusion through structured experiential learning.

Keywords: inclusive sport, baskin, sport sciences, inclusive education, adapted physical activity, university education.

Introduction

Over the past decades, social inclusion has become one
of the main priorities of educational and sports policies at
the international level. Supranational organizations such
as UNESCO and the United Nations have highlighted the
need to promote educational systems capable of recognizing
and valuing diversity as a resource, moving beyond models
based on exclusion or mere formal integration (Unesco,
2020). From this perspective, inclusion is not limited to
ensuring access to educational and social opportunities, but
also implies the creation of participatory contexts in which
every individual can actively contribute to community

© Saraiello, E., Badii Esposito, E, & Gravino, G., 2026.

@ PETM
i LLCOVS

life, as highlighted in studies on sport-based inclusion and
sustainability (Di Palma et al., 2025). Within this theoretical
framework, sport represents a particularly effective tool
for promoting inclusive processes. Participation in shared
physical activities fosters the development of social skills,
cooperative attitudes, and po Parthenope University of
Naples sitive relationships among individuals with different
abilities and backgrounds, also in relation to body expression
and ludic interaction (Raiola, 2015). The literature highlights
how sport can help reduce stereotypes and social barriers
related to disability, promoting contexts of interaction based
on mutual respect and collaboration (Di Palma & Tafuri,
2016; Darcy et al., 2016). From a psychological perspective,
participation in inclusive physical activities can support
the development of intrinsic motivation and self-efficacy.
According to Self-Determination Theory (Deci et al., 2000)
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individuals’ motivation increases when three fundamental
psychological needs are satisfied: competence, autonomy;,
and social relationships. In educational environments
characterized by cooperation and active participation, these
needs can be fulfilled, fostering genuine engagement in
the proposed activities, in line with studies showing how
physical activity contexts can enhance self-efficacy and
academic development (Latino et al., 2023). Among the
inclusive sports practices developed in recent years, Baskin
represents one of the most innovative models in the field of
educational sport. Created in Italy in the early 2000s, Baskin
is a team sport derived from basketball but specifically
designed to enable the simultaneous participation of people
with and without disabilities. The game system includes
differentiated roles assigned to players according to their
motor and cognitive abilities, baskets positioned at different
heights, and specific rules that ensure the active participation
of all team members. Unlike many adapted sports, Baskin
does not simply modify an existing sport to include people
with disabilities, but redesigns the entire structure of the
game according to a principle of functional equity. Each
player assumes a specific role that enhances their individual
abilities, making diversity a functional element for the
success of the team. Scientific literature highlights how
Baskin promotes the development of social, relational, and
cooperative skills in school contexts (Tafuri, 2025). However,
there are still relatively few studies examining the potential
of this discipline in the university education of students
in Sport Sciences. University programs in Sport Sciences
are increasingly required to train professionals capable of
working in heterogeneous contexts, where the presence
of people with disabilities requires specific competencies
in the field of adapted physical activity. In this regard,
learning experiences based on direct contact with people
with disabilities represent a fundamental component in the
training of future professionals in movement and sport.
Knowledge develops through a process that integrates
concrete experience, reflection, and conceptualization, as
also highlighted by research on outdoor and experiential
learning approaches in physical activity contexts (Latino,
2023). Inclusive sport laboratories therefore represent
privileged contexts for fostering this type of learning,
allowing students to develop professional competencies
through direct experience. In light of these considerations,
the present study analyzes the educational impact of a Baskin
laboratory conducted with first-year students enrolled in
a Sport Sciences degree program at a university in Naples.
The project involved university students and individuals
with motor disabilities in shared sports activities, with the
aim of promoting processes of inclusion, relational learning,
and professional development, as well as contributing to
cognitive functioning and mental well-being (Latino, 2025).

Research objective

The main objective of the study is to evaluate the
educational and social impact of a Baskin laboratory
implemented with university students in Sport Sciences and
individuals with motor disabilities.

Specifically, the study aims to:

« analyze changes in university students’ perceptions

of social inclusion through the Perceived Inclusion
Questionnaire (PIQ);

o observe the relational dynamics between students
and participants with disabilities during sports
activities;

o explore students’ representations of disability and
inclusive sport;

« assess the pedagogical value of Baskin in the training
of future Sport Sciences professionals.

Materials and Methods

Research Design

The study adopted a mixed-methods research design,
integrating quantitative and qualitative approaches. This type
of design makes it possible to combine statistical analysis of
data with an in-depth understanding of participants’ lived
experiences (Creswell, 2017).

The laboratory intervention took place over a period of
two months and involved inclusive sports activities based
on Baskin. The sessions were supervised by two qualified
instructors with experience in inclusive sport and adapted
physical activity.

The project was structured into three main phases:

Initial phase (T0)

o administration of the PIQ questionnaire;

o collection of socio-demographic data;

o preliminary observations of relational dynamics;

 Intervention phase;

« implementation of Baskin laboratory activities;

o systematic observation of group dynamics;

o completion of students’ reflective journals.

Final phase (T1)

« second administration of the PIQ questionnaire

 semi-structured interviews

o qualitative analysis of participants’ experiences

Participants

The study sample consisted of:
« 175 university students enrolled in the first year of
a Sport Sciences degree program at a university in
Naples;
« 13 individuals with motor disabilities involved in the
inclusive sports activities.
The university students had an average age of 19.4 years
(SD =1.3).
Participants with motor disabilities presented different
functional conditions, including spinal cord injuries,
cerebral palsy, and neuromotor disorders.

Quantitative and Qualitative Instruments

Quantitative Instruments

The Perceived Inclusion Questionnaire (PIQ) developed
by Venetz, Zurbriggen, and Eckhart (Venetz, 2015) was used.
The questionnaire measures three main dimensions:

« social acceptance;

o participation;

« relational support.

The data were analyzed using paired-samples t-tests and
effect size calculation (Cohen’s d).
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Qualitative Instruments

The qualitative component included:

 systematic observations of game sessions;

« semi-structured interviews with students;

o reflective journals completed by students.

Qualitative data were analyzed through thematic analysis
according to the model proposed by Braun and Clarke.

Educational Activities: Baskin as an
Inclusive Pedagogical Tool

In recent years, international literature in physical
education and sport pedagogy has highlighted the
importance of integrating experiential learning and active
student participation within university curricula (Braun
et al., 2006). In particular, in Sport Sciences education,
laboratory activities represent a privileged context for
fostering professional competencies related to the design,
management, and evaluation of inclusive physical activities.

Several studies have shown that the direct involvement
of university students in practical experiences with people
with disabilities can contribute to modifying attitudes,
representations, and professional competencies in the field
of Adapted Physical Activity (APA) (Haegele et al., 2016). In
this sense, inclusive sport laboratories represent educational
environments in which theoretical learning can be integrated
with concrete experience, promoting the development of
relational, pedagogical, and organizational competencies.

The Baskin laboratory described in this study was
designed as an experiential educational device aimed at
promoting a concrete understanding of inclusion through
movement and sport.

The intervention consisted of 16 teaching sessions,
each lasting approximately 90 minutes, distributed over
a period of two months. The activities were conducted
by two instructors specialized in Baskin and adapted
physical activity, with the support of the university lecturer
responsible for the laboratory.

Each session followed a recurring pedagogical structure
consisting of four main phases:

o relational warm-up;

o progressive learning of Baskin rules;

« matches and game situations;

o final reflective debriefing.

This structure allowed the integration of motor activity,
social interaction, and pedagogical reflection, elements
considered central in the recent literature on inclusive
physical education (Creswell., 2017; Haegele et al., 2016).

Relational Warm-Up

The first phase of each laboratory session was dedicated
to relational warm-up, lasting approximately 15-20 minutes.
The main objective of this phase was to create a positive
group climate and facilitate interaction between university
students and participants with motor disabilities.

According to the literature on inclusive physical
education, the motivational and relational climate represents
a key variable in promoting active student participation and
the development of cooperative relationships (Haegele et al.,
2016). In inclusive contexts, the quality of social relationships

significantly influences participants’ sense of belonging and
perceived competence.

The activities proposed during the relational warm-up
included cooperative motor exercises, ice-breaking games,
and coordination activities carried out in small mixed groups
composed of students and participants with disabilities.
Among the most frequently used activities were ball-passing
exercises in circles, movement games based on cooperation
between pairs, and simple motor coordination tasks adapted
to participants’ different abilities.

These activities served a dual pedagogical function.
On the one hand, they allowed participants to gradually
prepare for the subsequent physical activity. On the other
hand, they promoted the construction of interpersonal
relationships through cooperative situations and informal
communication.

In several cases, students reported in their reflective
journals that this initial phase helped reduce the sense of
embarrassment or uncertainty experienced during the first
sessions of the laboratory.

The use of cooperative games during the warm-up is
supported by pedagogical literature on cooperative learning,
which highlights how collaboration-based activities can
foster positive relationships and the development of social
skills in educational contexts (Creswell, 2017; Dyson et al.,
2004).

Progressive Learning of Baskin Rules

The second phase of the session focused on learning the
rules of Baskin and understanding the different player roles.
This phase lasted approximately 20 minutes and followed
a progressive teaching approach that allowed students to
gradually become familiar with the structure of the discipline.

Baskin differs from traditional basketball in that it
includes differentiated roles assigned to players according
to their motor and functional abilities. Each role has
specific possibilities for action within the game, allowing
the simultaneous participation of individuals with different
levels of motor ability.

During the first sessions, instructors focused on
explaining the fundamental principles of the game, including
role distribution, the use of side baskets, and collaboration
strategies among different players.

Studentsthen participatedintechnical exercises designed
to explore the specific characteristics of the different roles.
For example, some activities involved passing and shooting
exercises differentiated according to the characteristics of
each role, while others aimed to understand cooperation
strategies among players with different functions within the
team.

From a pedagogical perspective, this phase was
particularly significant because it allowed students to observe
how the organization of sports rules can either facilitate or
limit participation for individuals with different abilities.
According to studies in the field of Adapted Physical Activity,
the design of rules and the game environment is one of the
key elements in promoting inclusion in physical activities.

Through these activities, students were able to
understand that inclusion in sport does not depend solely
on the individual characteristics of participants, but also on
how activities are designed and organized.
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Baskin Matches

The central phase of each session consisted of Baskin
matches, lasting approximately 40 minutes. During this
phase, students and participants with disabilities were
divided into mixed teams, ensuring the presence of different
player roles within each group.

Matches represented the moment when participants
could concretely experience the dynamics of Baskin and
apply the skills developed during the previous phases.
During gameplay, instructors carefully observed interactions
among players, intervening only when necessary to facilitate
cooperation and respect for the rules.

The structure of Baskin naturally encourages
collaboration among team members, since each role has
specific possibilities for action and the success of a play
depends on the coordinated participation of different players.
This feature creates a form of positive interdependence, a key
element in cooperative learning models applied to physical
education (Creswell, 2017; Dyson et al., 2004).

Throughout the sessions, a gradual evolution of
relational dynamics among participants was observed.
During the initial sessions, students tended to focus mainly
on the technical aspects of the game. Over time, however,
an increase in cooperative strategies and communication
among team members was observed.

For example, several students began actively encouraging
teammates during gameplay, suggesting passing strategies,
or supporting players with greater motor difficulties in more
complex situations. These behaviors represent important
indicators of the development of relational and cooperative
competencies within the group.

Reflective Debriefing

The final phase of each session was dedicated to reflective
debriefing, lasting approximately 10-15 minutes. This phase
represented an essential component of the pedagogical
structure of the laboratory, as it allowed students to reflect
on the experience lived during the activities and to attribute
meaning to the relational and inclusive dynamics that
emerged during the session.

The debriefing usually took place at the end of the match
or training activities, with all participants seated in a circle in
the gymnasium to facilitate open communication and active
participation in the discussion.

In Sport Sciences education, guided reflection is
considered a fundamental element of experiential learning
processes. Studies in sport pedagogy and physical education
highlight that participation in practical activities alone
is not sufficient to generate meaningful learning unless
accompanied by structured moments of reflection and
analysis (Creswell, 2017).

Through guided reflection, students were encouraged
to critically analyze their actions, recognize the relational
dynamics observed during the activity, and connect the
practical experience with the theoretical knowledge acquired
during their university studies.

In the Baskin laboratory, the debriefing aimed to
stimulate shared reflection on the inclusive dynamics
observed during gameplay. Instructors guided the discussion
through open-ended questions such as:

o What difficulties did you encounter during the game?

o Which strategies facilitated collaboration among

team members?

o HowdidtherulesofBaskininfluence the participation

of different players?

o Which game situations required greater cooperation

among teammates?

These questions encouraged students to reflect not only
on the technical aspects of the activity but also on the social
and relational dynamics of inclusive sport.

Students were also invited to share their emotions,
including feelings of enthusiasm, surprise, or initial
uncertainty when interacting with participants with
disabilities. The expression of these experiences helped
increase awareness of the learning process and contributed
to building a climate of trust within the group.

Reflections emerging during the debriefing were later
expanded through individual reflective journals, in which
students described meaningful situations observed during
the game, difficulties encountered, and collaboration
strategies that supported team functioning.

Overall, reflective debriefing played a central role in
transforming the sports activity into a structured educational
experience.

The Laboratory as an Inclusive Learning Environment

Overall, the organization of the laboratory sessions
created a learning environment in which motor activity,
social relationships, and pedagogical reflection were closely
integrated. This integration is considered a central element
in contemporary models of Sport Sciences education, which
emphasize the importance of educational experiences
capable of linking theoretical knowledge and professional
practice through authentic learning contexts (Creswell,
2017).

The Baskin laboratory functioned as an educational
space where students could directly experience the concrete
implications of inclusion in sport. Unlike traditional
theoretical lessons, in which inclusion is often addressed
mainly at a conceptual level, the laboratory allowed students
to engage in real interactions with individuals with motor
disabilities.

Through participation in Baskin activities, students
developed several professional competencies relevant
to their future roles in Sport Sciences. In particular, the
laboratory experience contributed to the development of
skills related to observing individual differences among
participants, adapting motor strategies to different abilities
within the group, and designing sports activities aimed at
inclusive participation.

Another significant aspect concerns the role of direct
contact with disability in students’ training processes.
Studies in inclusive physical education highlight that direct
interaction with individuals with disabilities can help
modify attitudes and social representations, fostering greater
openness toward diversity and a deeper understanding of
the potential of people with disabilities in sports contexts
(Haegele et al., 2016).

Within the laboratory, the cooperative structure
of Baskin also promoted the development of positive
relationships among participants. The game requires
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collaboration among players with different roles, creating
a form of interdependence among team members. This
dynamic encourages communication and cooperation
strategies aimed at achieving shared goals, elements
considered fundamental in cooperative learning contexts
(Creswell, 2017).

Throughout the sessions, a gradual evolution of group
dynamics was observed: students increasingly adopted
collaborative communication strategies and gameplay
approaches that valued the abilities of different team
members. This process contributed to the creation of an
educational climate characterized by mutual support, respect
for differences, and a strong sense of group belonging.

From this perspective, the Baskin laboratory can be
interpreted as an example of situated learning, in which
knowledge develops through concrete experience and social
interactionamongparticipants. Theintegration of sports practice,
interpersonal relationships, and pedagogical reflection made the
laboratory a particularly meaningful context for the education
of Sport Sciences students, contributing to the development of
technical, relational, and educational competencies essential for
working in inclusive sports environments.

Results

Quantitative Results

The quantitative analysis of the data collected through
the Perceived Inclusion Questionnaire (PIQ) revealed a
significant improvement in university students’ perception
of social inclusion after participating in the Baskin
laboratory. The comparison between the mean scores
recorded in the pre-intervention phase (T0) and those in
the post-intervention phase (T1), conducted using a paired-
samples t-test, showed a statistically significant increase both
in the overall perceived inclusion score and in the individual
dimensions measured by the questionnaire.

Table 1. Quantitative results (PIQ)

Variable TO T1 Effect size
(Mean + SD) (Mean + SD) (Cohen’s d)
Perceived inclusion 3.44+0.56 4.20+0.61 .001 0.82
Social acceptance 351+0.60 4.25+0.58 .001 0.82
Relational support 337 £0.64 4.10+0.62 .001 0.82

Table 2. Structural interpretation

Direction

Variable ez

Pedagogical interpretation

Perceived inclusion Increase Enhanced perception of
belonging through cooperative

participation

Reduction of social distance
and greater recognition of
peers’ abilities

Social acceptance  Increase

Relational support Increase Strengthening of collaborative
interactions and mutual

support

Opverall, the quantitative results suggest that participation
in the Baskin laboratory significantly strengthened students’

perception of social inclusion, promoting higher levels of
mutualacceptanceandrelational supportamongparticipants.
The experience of shared sports practice between university
students and individuals with motor disabilities therefore
appears to have generated a more inclusive and cooperative
relational context, confirming the educational potential of
inclusive sport within university Sport Sciences education.

Qualitative Results

The qualitative analysis of the data collected
through systematic observations of the game sessions,
students’ reflective journals, and semi-structured
interviews allowed for an in-depth exploration of the
educational, relational, and formative processes activated
during the Baskin laboratory. The thematic analysis
conducted according to the model proposed by Braun
and Clarke identified four main interpretative themes:
transformation of representations of disability; development
of empathy and relational sensitivity; professional learning
and pedagogical awareness, and strengthening of group
cohesion and the creation of an inclusive climate.

The first emerging theme concerns the change in
students’ representations of disability. During the initial
phases of the laboratory, observations and notes recorded
in the reflective journals revealed a certain hesitation in
interacting with participants with motor disabilities. Some
students reported an initial sense of uncertainty, related
to the fear of adopting inappropriate behaviors or not
being able to manage the dynamics of the game correctly.
This condition was often accompanied by an implicit
perception of disability as a limitation or fragility. However,
as the activities progressed, these representations evolved
significantly. The concrete experience of the game allowed
students to directly observe the motor and strategic abilities
of teammates with disabilities, promoting a redefinition of
their initial perceptions. In many final interviews, students
emphasized how Baskin makes it possible to “see the person
before the disability;” as the structure of the game assigns each
participant a specific and necessary role within the team. The
presence of differentiated roles and rules designed to value
different abilities contributed to transforming disability
from a perceived obstacle into a functional element within
the organization of the game.

A second particularly relevant theme concerns
the development of empathy and relational sensitivity.
Observations during the game sessions showed a progressive
increase in spontaneous interactions between students
and participants with disabilities. In the first sessions,
communication was mainly functional to the game, whereas
over time social interactions expanded beyond the strictly
sporting dimension. Students began to develop moreattentive
and collaborative forms of communication, characterized by
mutual encouragement, positive feedback, and supportive
strategies during gameplay. Some students reported in
their reflective journals that the experience contributed
to developing greater listening skills and a stronger ability
to observe the needs of other team members. This process
facilitated the construction of more authentic relationships
and helped reduce relational barriers initially present. In
several cases, students described specific moments during
gameplay in which collaboration with teammates with
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disabilities required a reorganization of their motor and
communicative strategies, generating a greater awareness of
the importance of cooperation.

The third theme concerns professional learning
derived from the laboratory experience. Many students
emphasized that the laboratory represented one of their first
concrete opportunities to engage directly with the design
and management of inclusive motor activities. Through
participation in the Baskin sessions, students were able to
observe how the structure of the rules, the organization
of spaces, and the distribution of roles influence the
participation of different players. This process fostered a
deeper understanding of the principles underlying adapted
physical activity, allowing students to connect the theoretical
knowledge acquired during their university studies with
practical educational interventions. In several interviews,
students highlighted how the experience contributed to
developing competencies useful for their future professional
careers, including theability to observe individual differences,
adapt motor activities to different levels of ability, and
design inclusive learning environments. Some participants
also emphasized that Baskin represents an effective model
for promoting the participation of heterogeneous groups,
suggesting the possibility of applying similar principles in
other educational and sports contexts.

The fourth theme concerns the strengthening of
group cohesion and the construction of an inclusive
climate. Observations of game dynamics showed that the
cooperative structure of Baskin fosters the development of
positive relationships among team members. Throughout
the sessions, a progressive reduction in relational distance
between students and participants with disabilities was
observed, accompanied by an increase in behaviors of mutual
support. Students began to develop gameplay strategies
based on collaboration and interdependence among
different roles. In several situations, spontaneous behaviors
of encouragement, celebration of successful actions, and
support during moments of difficulty were observed. These
elements contributed to the creation of a group climate
characterized by trust, respect, and a sense of belonging.

Another aspect emerging from the interviews concerns
the emotional value of the experience. Many students
described the laboratory as a particularly meaningful
moment in their university journey, emphasizing that
the experience generated positive emotions related to
collaboration and satisfaction derived from achieving shared
goals. In particular, some students highlighted that Baskin
allowed them to experience a form of sports competition
different from traditional models, based not only on
individual performance but also on collective team success.

Overall, the qualitative results suggest that the
Baskin laboratory acted as a transformative educational
context, capable of influencing multiple dimensions of
students’ experiences: cognitive, relational, emotional,
and professional. The integration of sports practice, social
interaction, and guided reflection facilitated the development
of new representations of disability and contributed to
the acquisition of competencies essential for future Sport
Sciences professionals. Baskin therefore emerges not only
as an inclusive sport activity but also as a pedagogical tool
capable of promoting processes of situated learning and
personal and professional development.

Discussion

The results of this study support the initial assumption
that a structured Baskin laboratory can enhance perceived
inclusion, relational dynamics, and professional awareness
among first-year Sport Sciences students. In particular, the
significant increase in perceived inclusion scores (PIQ)
indicates that participation in shared sport activities with
individuals with motor disabilities improves students’
perceptions of participation, social acceptance, and relational
support, in line with studies showing how structured sport
programmes can enhance both motor and social skills in
educational contexts (Tafuri et al., 2026). However, beyond
this descriptive evidence, the findings suggest that these
outcomes are generated by specific pedagogical mechanisms
embedded in the structure of Baskin.

First, the activity promotes functional interdependence,
as the differentiated roles require active cooperation
among participants, fostering meaningful participation
rather than mere coexistence. Second, direct experiential
contact with individuals with disabilities contributes to
the transformation of initial representations, shifting
from a deficit-based view of disability to the recognition
of individuals as competent actors within the game. Third,
the integration of guided reflection (through debriefing,
observations, and interviews) allows students to process
and internalize the experience, transforming action into
learning. These mechanisms explain how the structure of the
activity produces the observed outcomes and under which
conditions they are more likely to emerge.

These results are consistent with an educational
perspective that considers inclusion as active participation
in social contexts, as emphasized by UNESCO guidelines,
which highlight the need to transform educational
relationships and remove barriers. In this sense, Baskin
operationalizes inclusion through its rules and organization,
aligning with principles of adaptive physical education and
inclusive teaching strategies (Susanto etal., 2024). Compared
to previous studies, which mainly emphasize the general
benefits of inclusive sport (Di Palma & Tafuri, 2016; Darcy
et al., 2016), the present findings provide a more detailed
understanding of the mechanisms through which inclusion
is generated.

From a pedagogical perspective, the active involvement
of students as participants rather than observers appears to
be a key condition for the effectiveness of the intervention.
This is consistent with literature highlighting the role of
direct interaction with individuals with disabilities in
modifying attitudes and fostering relational competencies
(Haegele et al., 2016). Similarly, the development of
professional awareness observed in the qualitative data
confirms the relevance of experiential learning approaches
in Sport Sciences education, particularly in relation to
adapted physical activity and its connections with lifestyle
and cognitive functioning (Tafuri et al., 2025).

The findings also align with cooperative learning theory,
according to which learning is enhanced through positive
interdependence and shared responsibility (Johnson, 2009).
In Baskin, such interdependence is structurally embedded
in the rules of the game, representing a distinctive element
compared to traditional sport practices, with implications
for psychosocial development and body perception (Latino
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et al., 2019). Furthermore, the results can be interpreted
through the lens of Self-Determination Theory (Deci &
Ryan, 2000): the laboratory appears to satisfy the needs
for competence (through role differentiation), relatedness
(through cooperation), and autonomy (through active
participation), thus explaining the high level of engagement
and the improvement in perceived inclusion.

From a scientific perspective, the study contributes to
the literature by moving beyond a purely descriptive claim
(“Baskin improves inclusion”) and identifying the structural
and pedagogical conditions under which inclusive outcomes
are produced. It also integrates empirical findings with
theoretical frameworks, offering a more comprehensive
understanding of inclusive sport as a learning environment.

Some limitations should be acknowledged. The short
duration of the intervention limits the assessment of long-term
effects; the use of the PIQ as the sole quantitative instrument
restricts the analysis to perceived inclusion; and the absence
of a control group reduces the possibility of establishing causal
relationships. Future research should address these limitations
through longitudinal designs, the inclusion of additional
variables (e.g., self-efficacy, attitudes toward disability), and
comparative studies across different contexts.

Despite these limitations, the findings indicate that
Baskin represents a high-potential educational tool in
university Sport Sciences programs. Its effectiveness lies not
only in its inclusive intent but in its capacity to translate
inclusion into a structured, embodied, and reflective
practice, contributing to the development of ethically and
socially aware professionals (Mazzeo et al., 2016).

Conclusion

In light of the results obtained, the Baskin laboratory
can be considered a meaningful educational experience for
first-year Sport Sciences students. Direct interaction with
individuals with motor disabilities, mediated through asports
practice structured according to principles of cooperation
and active participation, contributed to improving perceived
inclusion and generated significant transformations at
relational and professional levels.

The most significant aspect emerging from the study
concerns the fact that Baskin did not merely function as
an adapted sports activity but as a pedagogical context
capable of generating learning. Students experienced direct
contact with disability not mediated by an assistive or purely
theoretical perspective, but embedded within a concrete
situation of play, collaboration, and shared responsibility.
This made it possible to redefine their representations of
disability and to develop a more mature understanding of
the educational value of inclusive sport.

From the perspective of university education, the
findings suggest that experiences of this type can substantially
contribute to the development of professional competencies
that are increasingly necessary in the field of Sport Sciences:
adaptability, observation of individual differences, design of
inclusive activities, management of heterogeneous groups,
and pedagogical reflection on practice. In this sense, Baskin
represents a methodology aligned with the need to train
professionals who are not only technically competent but
also aware of the educational and social implications of their
interventions.

From an institutional perspective, the results suggest
the opportunity to integrate inclusive sport laboratories
more systematically into Sport Sciences university
curricula. Such activities could represent an effective bridge
between theoretical education and professional practice,
strengthening the quality of student preparation and
contributing to the development of a university culture more
attentive to inclusion.

Finally, future research should further explore this field
through longitudinal studies, larger samples, and the use of
multiple evaluation tools. In particular, it would be useful to
examine whether the observed effects on perceived inclusion
and professional awareness are maintained over time and
to what extent such experiences influence students’ future
professional orientations.

Overall, this study suggests that Baskin, when used
as a university laboratory, can represent a highly valuable
pedagogical tool—not only because it enables the shared
participation of people with and without disabilities, but
because it transforms this participation into an opportunity
for learning, reflection, and professional growth. In this
sense, Baskin is not simply an inclusive sport, but a genuine
educational experience of lived inclusion.
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Baskin Ak iHKno3nBHa 0CBiTHA Naboparopin
B YHiBepCUTETCbKIill OCBITi Y cdpepi CNOPTUBHMX HAyK

Emma Capaitenno'®<P, ®enepika bagii Ecio3ito'A5¢?, [Ixxannyka [paBino'A5cP

"YuiBepcurer Heanons «ITapreHomne»

ABTOpPCHKNMIT BKIAJ: A — Au3aiiH gocnipkenHs; B — 36ip ganux; C - cratananis; D - migroroska pykorcy; E — 36ip komtis

Pedepar. Crartsi: 9 ¢, 2 Tabn., 21 mxeperno.

Axryanpaictb. ColjiaibHa iHK/II03i5 € OHMM i3 KII0YOBUX NPiOPUTETIB OCBITHBOI Ta CIOPTUBHOI IOMITUKY, CIIPAMOBAHMUX
Ha CTBOPEHH: CePeflOBUIIIA YYaCTi, Y AKOMY LIiHy€TbCsA pi3HOMaHITHICTD. Baskin sk iHHOBaLiiiHMIT IHK/TIO3VBHUI BUJ| CIIOPTY fla€
MOX/IMBICTh 0co0aM 3 iHBaifHICTIO Ta 6e3 Hel OpaTyl Y4acThb Y CIiIbHIIN AisbHOCTI 3aBAsAKY Ay epeHIiIoBaHIM POJISIM 1 ajian-

TOBAHMM IIpaBUIaM, 110 CIPUAE B3AEMOJIIL Ta CIIiBIIpaLli.

Merta gocmimkenns. OLiHNTH OCBITHII i corianpHumit Bius 1aboparopii Baskin, peanisoBaHoi B Me)xax yHiBepCUTETCBKOTO
KypCY CIIOPTMBHUX HayK, 3 0COOIMBOIO YBArok0 0 COPUITHATTSA CTy/leHTaMI iHK/TI03i1, MixkocobucricHoi B3aemopii Ta mpodeciii-

HOIr'o pO3BUTKY.
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Marepianu i MeTogu. Bukopucrano smimaumit gusais gocmimpkenss. KinpkicHi gani 36upanm 3a JOIOMOTOX ONUTYBA/Ib-
HuKa Perceived Inclusion Questionnaire (PIQ), sikuit 3acrocoBysamu o (T0) ta micna (T1) Brpydyanns. SkicHi gaHi oTpumyBamm
IIUIIXOM CUCTEMATUYHVX CIIOCTEPE)XeHb, pe(IeKCUBHIX HIO/IEHHMKIB 1 HAIIBCTPYKTYPOBaHNUX iHTepB’10. Y JOC/IIPKEHH] B3s/1M
y4acTb 175 cTyeHTiB yHiBepcuTeTy Ta 13 0cib i3 mopyleHHAME OIOPHO-pyxoBoro anapary. KinbkicHi faHi ananisysamu 3a fo-
IIOMOTOK0 t-KpUTepio IS 3aIeXXHNUX BUOIpoK i koedinienta d KoeHa, Tozi s AKicHI faHi ONpaIjbOBYBaIi METOLOM TeMaTHIHOTO
aHarisy.

PesynpraTtm. PesynpTaTti 3acBifumay CTaTMCTUYHO 3HAYYILE MiIBUIEHHSA PiBHA CIPUIHATTA iHK/MIO3ii, COL[ia/IbHOTO IPU-
MHATTA Ta MbkocobucTicHol miarpumku (p < .001) i3 Benukum posmipom edekry (d = 0.82). SkicHi pesyabraTyt BUABUIN 3MiHM
Y CIPUMITHATTI CTy/leHTaMy iHBaJTiTHOCTI, 3pOCTAHHs eMIarii, pO3BUTOK MPOQeciiiHNX KOMIIETEHTHOCTe i HOCUIEHHS TPYIIOBO]
aryprosaHocTi. Jlaboparopis cripusia popMyBaHHIO KOOIIepaTUBHOI TOBEIiHKI Ta 3MEHIIEeHHIO MKOcoOuCTiCHUX 6ap’epiB.

BucHosku. JIaboparopis Baskin BusiBunacs eeKTMBHUM MearoriYHNM iHCTPyMEHTOM iHK/TIO3MBHOI OCBiTH Y cepi criop-
TUBHIUX HayK. BoHa cripusie po3BuTKy Mi>koco6MCTicHMX, pedIeKCMBHUX i TpodeciitHNX HaBIYOK, @ TAKOXK 3a0e3Iedye 3MiCTOBHY
iHK/II03i10 Yepe3 CTPYKTypOBaHe IIPAKTUKO-OPi€HTOBaHE HaBYaHHA.

KirouoBi cnoBa: inkmosuBHuit criopt, baskin, cnopTusHi Hayky, iHK/II03MBHA OCBiTa, afjanTiBHA Qi3NYHa aKTMBHICTD, YHi-
BEpPCUTETChKA OCBiTa.
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